The aim of this study is to reveal the relationship between individual social responsibilities and personal values of primary school and music teacher candidates on the basis of gender, school grade and department variables. Survey model among quantitative methods was used in the research. The research sample consist of 162 (69.8%) primary school teacher candidates and 70 (30.2%) music teacher candidates receiving education in Adnan Menderes University Faculty of Education. 146 (62.9%) of the participants are female, and 86 (37.1%) were male teacher candidates. Also 104 (44.8%) freshman and 128 (55.2%) senior students were joined into the research. Questionnaire on Individual Social Responsibility and Questionnaire on Personal values were used as data collection tools. SPSS 21.00 statistics software was used for data analysis. Due to the normal distribution of data, t-test and one-way analysis of variance were conducted, then Pearson correlation coefficients were calculated and regression analysis was performed. According to the obtained findings, personal values total scores of the participating teacher candidates did not significantly differ based on their gender and department, whereas they significantly differed in a school-grade based evaluation. The individual social responsibility total scores of the teacher candidates did not show a statistically significant difference on the basis of gender. Individual social responsibility levels were found to differ significantly based on school grade and department variables. Statistically significant positive and low level (between .18 and .39) correlations were found between the teacher candidates' social responsibilities and academic average and personal values subscales.
Introduction
Individuals feel the need of various things during their lifetimes. Such as biological-emotional-aesthetical and social needs. A system of beliefs affects people when they make decisions and take actions regarding these fields. Ulusoy and Dilmaç (2015, p. 16 ) defined values as "the beliefs that involve the personality attributes which make humans human, make them unique and govern their behaviors". This system of beliefs, referred to as "values", is defined in various ways in literature. Values are desired as non-situational targets that guide people's lives with varying significance levels. Values reflect desires, preferences and wishes; hence, they represent one's belief as to whether something is desirable or not (Güngör, 1993, p. 19) . Halstead & Taylor (2000) define the concept of value as a set of principles and bases that guide behavior in terms of being good or private. Rokeach, Schwartz, Allport, Feather and various other social scientists put emphasis on different aspects of this definition. In these definitions; they draw attention to values' being permanent, their hierarchical structure, and their role as a guide for individuals' and societies' lives. Aydın (2003) provided a summary of how value is defined as: (a) they are the facts that involve beliefs and habits, (b) they help individuals realize and internalize their actions, (c) values generally consist of the things desired by individuals, (d) they can relate to several fields, and these fields of interest may involve a separate system of values (e) regardless of their source, they are social. According to Fichter (2006) , values attach meaning to societies and they develop within the frame of a society's autonomy. General aspects of values were also stated as being attached much importance by people, and its relationship with preservation of common prosperity and fulfillment of needs (Cited by Dilmaç & Bircan, 2015, p. 4) . Values play an important role in understanding individuals, since undertake their own duties and act accordingly. Yıldırım (2016) carried out a work with 11th grade students (N=427) on the relationship between secondary school students' individual responsibility levels and mental health, and reported no significant difference between the adolescents' school type and their individual responsibility levels. Also parents' educational levels, and their marital and employment status were not effective on adolescents' responsibility levels. Furthermore, female students were found to be more responsible than male students, also the responsibility levels were found to decrease with increasing time consumption at internet and social media, and the first borns were found to have higher responsibility levels whereas single children displayed lower.
The factors related to individual responsibility involve individual efforts to strengthen one's self-respect, adoption of a respectful communication with others, being responsible for one's preferences and undertaking their consequences, person's governing-directing his/her own life, physical and emotional well-being, and feeling and thinking in a responsible manner (Özen, 2009, p. 24) . Individual responsibility also involves determination of straight goals in life, and complete admission and acceptance of all responsibilities and duties required to achieve these goals. Individuals with high responsibility levels are capable of achieving the undertaken duties even under extreme conditions and enduring any consequence of their actions (Nelson & Low, 2004) .
Another concept used to define the responsibility of individuals towards others is "social responsibility". Social responsibility covers all corporate actions for providing social benefits, and responsibilities towards the target groups that need to be fulfilled (Akıncı-Vural & Coşkun, 2011, p. 62) . In the research carried out by Kocabaş (2014) , the students of all faculties and higher schools in a university (N=623) were asked to define social responsibility, and they depicted this concept as mutualization, social sensitivity, sensitivity towards natural environment, social duties, social activities for benefit of society, individual consciousness, sensitivity towards social environment, conscientious responsibility, charities-nongovernmental organizations, corporate duties towards public, and supporting educational activities, in the descending order of frequency. In conclusion, one fourth of the university students were found to perceive social responsibility as mutualization. Secchi (2007) proposed that, the concept of social responsibility is related to the term "corporate", thus, it should not be directly associated with individuals by scholars (Secchi, 2009, p. 566) . At this very point, addressing the concept of corporate social responsibility will help us better understand the subject. Corporate social responsibility involves the non-profit activities of organizations related to ever-changing global values on the basis of volunteering. Mohr, Webb, and Haris (2001, p. 47 ) defined corporate social responsibility as "the commitment of corporations to minimize or eliminate their harmful effects on the society, and maximize their long-term beneficial activities" (Cited by Aktan & Börü, 2007, p. 7) . The concept of individual social responsibility is closely associated with corporate social responsibility. Individual social responsibilities are in fact already available among the traditions of Turkish society. These traditions commonly emphasize a sense of unity through religious sayings such as "one who sleeps full when his/her neighbor is hungry, is not one of us" or through collective-voluntary daily actions. Eraslan (2011) listed the various aspects of individual social responsibility as follows: (a) It is based upon the notion of volunteering. It involves individual's sensitivity towards his/her immediate/far environment and his/her efforts towards solution of others' problems (b) individual's tendency to have and raise awareness towards what happens around him/her c) It is an affective process (d) It is not limited to the diagnosis of the problem, but also involves a course of project-cooperation and acquisition of results (e) It involves not only general fields (education, environment, health, etc.) but also specific fields (animal rights, street children, etc.). Individual social responsibility is closely related to individuals' responsibilities towards social groups in which they are not involved. Active cooperation of individuals to deliver solutions to the problems of their society is the essence of social responsibility. Improving the society and its constituents is among the most important goals of social responsibility (Hatch & Stephan, 2015, pp. 64-65) .
Briefly, individual responsibility is related to being sensitive towards society and people in need. The abovementioned aspects constitute the basis for the definition of modern humans. Providing individuals with a value-based and social awareness is essential in educational process as well. As stated by Yılmaz (2011) , having an in-depth understanding of the society, the power distribution within, as well as the social problems and their sources holds great importance for teachers throughout the course of improving social responsibilities, since the profession of teaching is directly related with conveyance, modification and transformation of the society's culture. In this respect, social responsibilities of teacher candidates also need to be elaborated.
Various national and international studies are available on the variables related with social responsibility. Aktepe and Yel (2009) (Sezer, Çoban, and Akşit, 2017) ; interpersonal relationships was reported to be the most prominent scale, while the lowest scores were received from the responsibility towards environment and personal [health] subscales. The requirements of self-sacrifice and responsibility, fulfillment of students' needs, and a tight communication with students and their parents, led to high inter-personal relationship scores and in turn low health responsibility scores. Karadağ (2017) carried out a work on determination of social responsibilities of educational institutions, related applications and the obstacles related to their implementation, in light of teacher perceptions (N=40). The main results obtained from the research are: Teachers perception of social responsibilities gathers within the frame of legal responsibilities, volunteering responsibilities and ethical responsibilities; their active social responsibility participations involve student-oriented activities, parent-oriented activities and environment-oriented activities. The social responsibilities of educational institutions include legal responsibilities, volunteering responsibilities, ethical responsibilities and economical responsibilities. Educational institutions' level of fulfillment of their social responsibilities was found to be low and the obstacle before social responsibilities are those arising from stakeholders, and corporate obstacles. Also, the social responsibility applications performed by educational institutions were found to have social, corporate, student-oriented and parent-oriented contributions.
The opinions of lecturers (N=30) working in a faculty of education were asked in a study on responsibility-oriented education for teacher candidates (Töremen, 2011) . The opinions of lecturers were gathered under four main themes, namely, attitudes towards school, voluntary social activities, tolerance-oriented education and sharing. Reportedly, teacher candidates needed to internalize the values related to the senses of social sensitivity and responsibility to acquire these values. The participants put particular emphasis on the requirement for teaching the underlying logic, and what these values meant for the individual and society, for internalization of these values.
In the literature survey, no study was encountered on the collective investigation of personal values and individual social responsibility. In this aspect, this study is expected to make an important contribution to the field of educational sciences. In the present research, answers to the following questions were sought. 
Method
Screening model, one of the quantitative research methods, was used in the research. According to Karasar (2004, p. 77) , screening models are the research approaches which aim to provide an in-situ depiction of past or present ies.ccsenet.org
International Education Studies Vol. 11, No. 10; 2018 situations. In case of the present research, the case which is the subject of the study is based on the principle that: "individuals or objects should be defined as they are within the framework of their respective conditions". In other words, screening works are related to collection of data as to the prescribed characteristics of a specific group (Büyüköztürk, Çakmak, Akgün, Karadeniz, & Demirel, 2014) .
Study Group
Research sample consist of 162 (69.8%) primary school teacher candidates and 70 (30.2%) music teacher candidates. 146 (62.9%) of the participants are female and 86 (37,1%) are male candidates. Also 104 (44.8%) freshman and 128 (55.2%) senior students were joined into the research.
Data Collection Tools

Individual Social Responsibility Scale (ISRS)
This scale was developed by Eraslan in 2011, and is a single factor scale consisting of 28 items. Its Cronbach's Alpha Reliability Coefficient is .86'dır. Split-half reliability is .74 for the first half, and .78 for the second half. The positive items in the Likert type scale are "absolutely agree" (5), "agree" (4), "indecisive" (3), "disagree" (2), "absolutely disagree" (1) ; and the negative items are "absolutely agree" (1), "agree" (2), "indecisive" (3), "disagree" (4), "absolutely disagree" (5). Accordingly, the highest possible score is 225, and the lowest possible score is 45. Cronbach's alpha reliability coefficient was calculated as.83. Split-half reliability is .72 for the first half, and.71 for the second half. 
Collection and Analysis of Data
Research data were collected by the researchers. The permission of the related department and the consent of the related academician were received prior to data collection. The sample group was notified of the objective and importance of the research for proper collection of data. The explanations related to the scale were made and the questions of the students were replied. SPSS 21.00 statistics software package was used in data analysis. T-test and one-way analysis of variance were implemented since the research data exhibited a normal distribution. In addition, Pearson correlation coefficients were calculated to determine whether a relationship exists between the participants' individual social responsibility total scores and their personal values total scores. Finally, regression analysis was applied on the obtained data.
Findings and Comments
This section involves the findings and comments as to the sub-problems of the research.
Personal Values
The personal values of teacher candidates were examined and their total responses are given in 
Gender
T-test was performed as a means to reveal whether the personal values of the participating sample group significantly vary in a gender-based evaluation, and the results are shown in Table 2 . As shown in Table 2 , gender-based personal value scores of the participating teacher candidates do not differ significantly in discipline and responsibility, confidence and forgiveness, honesty and sharing, respect and rightness, and sharing and respect subscales.
School Grade
The results of the t-test analysis performed to reveal whether the participating individuals' personal value scores significantly differ on the basis of school grade, are shown in Table 3 . As shown in Table 3 , Discipline and Responsibility and Confidence and Forgiveness subscale scores differ depending on school grades, whereas no significant change is observed in the other subscales. The difference is in favor of 4th seniors.
Departments
The results of the t-test analysis performed to reveal whether the participating individuals' personal value scores significantly differ on the basis of departments are shown in Table 4 . As shown in Table 4 , the personal value scores of the participating teacher candidates do not differ significantly in a department-based evaluation.
Individual Social Responsibility
The individual social responsibility scores of the teacher candidates were analysed. The results are given in Table  5 . Individual social responsibility scores (x=3.7153) of primary school and music teacher candidates were found to be "high" in general.
Gender
Individual social responsibility scores of the teacher candidates were evaluated on the basis of their gender and the results are shown in Table 6 . As shown in Table 6 , individual social responsibility scores of the participating teacher candidates differ significantly in favor of female participants.
School Grade
Individual social responsibility scores of the teacher candidates were also evaluated on the basis of their school grade and the results are shown in Table 7 . As shown in Table 7 , the participating teacher candidates' individual social responsibility scores differ significantly in favor of 4th senior students.
Departments
The responses of participating teacher candidates to the individual social responsibility survey were analysed with t-test and the results are shown in Table 8 . As also indicated by Table 8 , individual social responsibility scores of classroom and music teacher candidates significantly differ in favor of music teacher candidates.
Pearson correlation coefficients were evaluated to determine whether a relationship exists between the teacher candidates' grade-point averages (GPA) and their individual social responsibility and personal value scores. The findings are shown in Table 9 . Table 9 shows that, positive and "medium" level correlations exist between individual social responsibility and discipline-responsibility (r=.579, p<.01), honesty and sharing (r=.556, p<.01) and sharing and affection (r=.577, p<.05). Also, a positive and weak correlation was detected between individual social responsibility and GPA (x=159, p<.01), and respect and rightness (r=.152, p<.05). Also there are positive, medium and weak correlations between personal values and its subscales.
Regression analysis was performed to determine the variables that predict individual social responsibility and the results are given in Table 10 . As a result of the multiple regression analysis performed to examine the participants' individual social responsibilities, 43% of the variance was found to be explained by discipline and responsibility, confidence and forgiveness, sharing and respect, and honesty and sharing scores (R 2 =.43). After the ANOVA analysis, applied to determine the significance level of regression analysis, four independent variables were found to have important descriptive effect (F 6-232 =28.036, p=.000) . After the analysis of standardized regression coefficients (β), the descriptive variables were ranked as discipline and responsibility score (r=.31), sharing and respect score (r=.23), honesty and sharing score (r=.22) and confidence and forgiveness score (r=18). Accordingly it can be concluded that, discipline and responsibility, confidence and forgiveness, sharing and respect, and honesty and sharing scores describe 43% of the variability in individual social responsibility.
Results
According to the obtained results, the personal values of teacher candidates do not significantly differ depending on their gender and department. On the contrary, a significant difference in the discipline and responsibility and confidence and forgiveness subscales in favor or 4th senior students. On the other hand, teacher candidates' individual social responsibility scores were found to differ significantly based on the gender, school grade and department variables. In this respect, significant results are obtained in favor of 4th seniors and music teaching students. Also, the individual value and individual social responsibility scores of the participants were found to be of "high" level in general.
Discussion
The personal value scores of the participating teacher candidates did not significantly vary on the basis of their gender in discipline and responsibility, confidence and forgiveness, honesty and sharing, respect and rightness, sharing and respect subscales. Likewise, the results of Roy's (2003) work did not indicate any significant difference among the personal values in a gender based evaluation. This indicated that, personal values are independent of gender and that the participants have personal values of similar levels. Özdemir and Sezgin (2011) carried out a study on the order of importance among personal and corporate values, those expected from students, and their relationship, and they reported a significant gender-based difference between empathy, confidence, tolerance and risk values. Başol, Bilge, and Kuzgun (2012) elaborated the relationship between vocational high school students' personal values, physical status of the organization, life satisfaction levels of students and their demographic attributes, which are the effective parameters on students' career values. In the research, they used the terminal part of Rokeach's (1973) values survey. As a result, independent working among career values, and universality and being positive among personal values were found to significantly differ based on gender. In terms of universality, female students were reported to possess a more universal structure of values as compared to male students. This was associated with female students' more tolerant character with higher sensitivity towards social justice as compared to male students. On the other hand, male students received higher "being positive" scores. In this regard, male students were considered to place more emphasis on the values that pursue the welfare of their social circle and the general well-being of their society, as compared to female students. Bacanlı (2002) , Gürkan, Çamlıyer, and Saracaloğlu (2000) reported with regard to teacher candidates that, male students attached more importance to the issues of paying respect to traditions and being religious. A survey of Vol. 11, No. 10; 2018 Finnish, Swedish and Estonian university students by Verkasalo, Daun, and Niit (1994, as cited in Myyry & Helkama, 2001 ) revealed that the primary value orientations of the students were universalism and benevolence and that females had higher scores than males. Saracaloğlu, Uça, Baydilek, and Coşkun (2013) applied Portrait Value Questionnaire and accordingly they reported that, teacher candidates' perceptions of values differed significantly depending on their gender. Female students' perceptions of values were found to be significantly higher than male students. In another study, all values except power, significant difference was on behalf of females (Saracaloğlu, Saygı-Gerçeker, & Aladağ, 2018) . Altunay and Yalçınkaya (2011) reported that, female teacher candidates attached more importance on all value scales as compared to male students.
In modern era, the roles attached to males and females have become increasingly similar. Now, women are increasingly engaged in professions which were once known as male jobs, or males undertake more jobs and duties which were once associated with females. Duties, responsibilities and social role expectations have become significantly similar. Thus, the significant difference in the gender factor of the research can be attributed to ever-changing and evolving social role expectations.
In the school grade variable, as the second variable of the research, Discipline and Responsibility and Confidence and Forgiveness subscales varied on the basis of school grade, whereas no significant difference was observed in the other subscales. Both values were in favor of senior students. Saracaloğlu, Saygı-Gerçeker, and Aladağ (2018) reported that, when the value scores of primary school and music teacher candidates were examined, all the values except for power were on behalf of freshmen. In another research (Gürkan, Çamlıyer, & Saracaloğlu, 2000) , terminal values did not differ depending on school grade, whereas only rational and clean among instrumental values showed significant difference.
Higher scores obtained by 4th senior students in school grade variable are mainly attributable to the fact that, these students' have fulfilled several academic works and responsibilities for a period of four years, in addition to the sense of being more close to their professional lives. Throughout their university lives most of these students may have lived apart from their family and dealt with problems such as social life, accommodation, and earning extra income. Such processes may have forced them to become more disciplined and responsible individuals.
The personal value subscale scores of participating teacher candidates were found to not differ significantly on the basis of their department. In the research conducted by Saracaloğlu et al. (2013) , it was observed that value perceptions of teacher candidates showed significant difference in self-direction (autonomy) and universalism sub dimensions according to department variable. The source of the difference in self-direction value was between the primary school teaching and science education, on behalf of science education; the source of difference in universalism value was between preschool education and primary school teaching, on behalf of preschool education, and between primary school teaching and science education, on behalf of science education. Another study which aims to examine the social values that teacher candidates possess and their critical thinking levels were carried out at two universities in Turkey on the students studying in the Departments of Science Teaching, Social Studies, Music Education, Primary School Teaching, and Guidance and Psychological Counseling (N= 994). Prospective teachers' values were traditional, religious, scientific, study-work, political and family values, respectively (Saracaloğlu, Evin-Gencel, & Altın, 2016) . It was detected that teacher candidates had high levels of value perceptions and the three most important values were universalism, security and self-direction. It was found that there was a statistically significant difference in primary school and music prospective teachers in all values except achievement, hedonism and stimulation according to their departments. Primary school teacher candidates have higher scores in all the basic values than music teacher candidates (Saracaloğlu, Saygı-Gerçeker, & Aladağ, 2018) . Myyry and Helkama (2001, p. 26) compared the values of the university students having education in different departments (N = 138). In the research, power and achievement values of the students in faculty of economics, universalism value of social sciences students and security value of in technical fields were found high.
Personal values variable's showing no significant difference on the basis of departments can be ascribed to the fact that, one of the most affective aspects of the profession of teaching is the sense of responsibility. An educational process consists of the factors such as student, plan, goal and curriculum, etc. A teacher is the one who manages this process. A good sense of responsibility for timely fulfillment of teaching duties is a critical requirement for completion of this process with qualified learning, and achievement of the targeted learning outcomes. In this regard, teacher candidates' receiving similar responsibility scores despite working in different departments is an expected finding.
The gender based individual social responsibility scores of the participants have been found to differ significantly, in favor of female students. Tunca (2012) reported a significant difference in "being cooperative" subscale in favor of female students and reported no significant difference in other subscales and in total score of teachers' ies.ccsenet.org
International Education Studies Vol. 11, No. 10; 2018 professional value levels. Also, female teachers received higher scores in all subscales and in total scores. Likewise, a research conducted with 11 th grade students showed that, female students displayed higher responsibility levels than male students (Yıldırım, 2016) . Ercan (2009) stated that, teachers' opinions on the importance of social responsibility showed significant differences at all scales (being role model, contribution and support, respect and responsibility, social personality) in a gender based evaluation. Their opinion on implementation level of social responsibility differed significantly in Contribution and Support subscale.
In another research, no significant difference was reported between the social responsibility scale scores of the nurses (Erdoğan, 2016) . Likewise, global social responsibility levels of social studies teacher candidates (N=463) studying in four different universities did not show statistically significant difference on the bases of gender, academic success, father's educational status, occupation of parents, parental income status, and having received the Community Service Practices (CSP) course (Başer, 2015) . Kocabaş (2014) reported that, the general judgements of university students as to social responsibility did not significantly differ based on their gender. Cengil (2015) further proposed that (N=150) female and male university students did not show significant difference in terms of sense of responsibility and related behaviors. In another research, Özen (2009) determined that primary school eighth grade students' personal and social responsibility levels did not significantly differ based on their gender and income level.
In this research, individual social responsibility scores of teacher candidates significantly differed in favor of 4 th senior students. Başer (2015) , on the other hand, reported that global social responsibility levels of social studies teacher candidates did not differ based on their school grades. The extra effort exerted by 4 th senior students to graduate from the school and to achieve Public Personnel Selection Examination (KPSS) may have resulted with higher individual social responsibility scores in favor of senior students. Also, their having received the teaching application and internship courses, which brought them a step closer to the profession of teaching, may be the underlying reason for their higher scores.
The individual social responsibility scores of teacher candidates were analysed on the basis of departments with t-test which showed a significant difference in favor of music teaching department. Accordingly, music teacher candidates' social responsibility levels can be assumed to be higher. Özalp, Tonus and Sarıkaya (2008) carried out a work on perception of social responsibility by economics department students and they found similar results with the present work. In a department based evaluation of the mentioned research's findings, economics department students were found to have higher social responsibility levels. Tunca (2012) investigated the professional value levels of primary school teachers and reported that, teachers' scores received from respecting differences and being against violence subscales did not differ based on their branches; while the scores were found to differ significantly in personal and social responsibility and being open to cooperation subscales and in overall scale. In this respect, personal and social responsibility scores show a significant difference, which is in favor of classroom and social studies teachers. However, in the descending order, the scores are ranked as those received by Classroom, Social Studies, Science and Technology, and Mathematics teachers, respectively. The lowest scores were received by Turkish teachers.
Music teaching department differs from the other departments of faculties of education by its own structure. Consequently, it includes an intensive curriculum which involves formation training courses, in addition to individual courses (piano, vocal, individual instruments) and collective courses (chorus, orchestra, etc.) . In this curriculum, all courses systematically require extra training. For instance, a teacher candidate, who fails to prepare and implement his/her personal study program from individual instrument course, will not be deemed successful, since playing an instrument requires collective use of psycho-motor and affective skills. Music teacher candidates' comparatively higher individual social responsibility scores can be ascribed to the department's structure.
Positive "medium" level correlations were found between individual social responsibility and; discipline and responsibility (r=.58, p<.01), honesty and sharing (r=.56, p<.01) and sharing and affection. (r=.58, p<.05). The relationship between individual social responsibility and GPA, (x=16, p<.05) and respect and rightness (r=.15, p<.05) was found to be positive and weak. Also, personal values scale was found to have positive, strong, medium and weak relationships with its subscales. Küçükşen and Budak (2017) found statistically significant and positive relationships between high school students' (N=410) Multi-dimensional Social Values Scale total scores and Global Responsibility Scale total scores (r=.45, p=.001), and at all subscales of the both scales. Accordingly the findings of both works are seemingly consistent with each other.
As a result of the multiple regression analysis, performed to investigate the individual social responsibilities of the participating teacher candidates, 43% of the variance was found to be described by discipline and responsibility, ies.ccsenet.org International Education Studies Vol. 11, No. 10; 2018 confidence and forgiveness, sharing and respect, and honesty and sharing scores (R 2 =.43). The findings of ANOVA, conducted to determine the significance level of the regression analysis, shows that, the four independent variable has descriptive effect (F 6-232 =28.036, p=.000). As indicated by the standardized regression coefficients (β), the significance levels of descriptive variables are ranked as; discipline and responsibility score (r=.31), sharing and respect score(r=.23), honesty and sharing score (r=.22) and confidence and forgiveness score (r=18) in descending order. Accordingly, discipline and responsibility, confidence and forgiveness, sharing and respect and honesty and sharing values describe 43% of the variance for individual social responsibility.
Recommendations
A very important course for providing the students with the sense of responsibility has been available in the curricula of faculties of education. The content of "Community service practices" courses provides a basis for teacher candidates to feel the satisfaction of helping others. Through these courses, teacher candidates can be provided with an in-depth insight into the importance of their activities for individuals and societies. In this context, the sense of "us" instead of "me" can be integrated into our existing values, thus enabling them to internalize this sense.
Turkish society has an innate sense of social responsibility with its already existing religious, cultural and social values. Societies attach great importance to the sense of benevolence. Additionally, the concept of collective and voluntary work has been a common practice in social life throughout the centuries. Teacher candidates, who have become isolated with the misuse of technology, can be provided with the satisfaction of producing and sharing something through performing intra-class and out-of-class activities. More activities involving collective work and sharing experiences can be included in the curricula.
During the courses, the importance of being sensitive against others' problems and raising unselfish individuals can be emphasized in addition to vocational training, thus encouraging teacher candidates to think and act accordingly.
Throughout their university lives, teacher candidates can be provided with environments in which they can feel the sense of "us" to a greater extent. These way teacher candidates can be able to internalize and implement the subject in non-formal environments as well.
Within the frame of social and cultural life of the related university, theater plays or meetings with benevolent visitors, who have attached great importance to social responsibility, can be organized to draw the attention of teacher candidates to this subject.
